
   
          

        
             

    
               

  

Friday Institute Education Brief 
Nine Key Lessons from the Centennial Campus Magnet Middle School 
Learning Differences Program 

This brief highlights nine key lessons from the case study “Becoming Embedded In What We Do” The 
Implementation and Impact of the Learning Differences Program at Centennial Campus Magnet Middle School in 
Raleigh, North Carolina. In analyzing the data, the Friday Institute found nine key lessons from CCMMS Learning 
Differences program implementation that may help future schools and districts as they design their implementation 
strategies, namely: 
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Lesson 4: Dedicate Time to Fully Orient and Train Staff 

• � • 
In CCMMS implementation, building teacher knowledge and excitement about the

� 1 � program was difficult due to limited time and competing priorities. CCMMS administrators 
'e / would have preferred "more intentional time together before [they] rolled out the 

� program." In retrospect, the program developers recommend taking at least one hour to 
properly launch the program. In an ideal environment, the program developers also suggest providing 
follow-up professional development opportunities to the staff while implementing the program. These 
opportunities can increase staff self-efficacy. Teachers themselves must have a clear understanding of 
the program and believe in it to communicate its importance to students. Others seeking to 
implement this program in a school community should work with school leaders to budget adequate 
time for engaging with teachers prior to and during implementation. 

Lesson 5: Consider Phased Implementation 

Building on the need for solid teacher orientation and training, sites may consider a phased 
implementation. For example, in the initial weeks of CCMMS implementation, teachers and 
students were learning how to access the online courses simultaneously, and the learning 

curve prompted frustration. The magnet school coordinator encouraged teachers to come to them with 
questions and issues, acknowledging that their school was the "guinea pig." However, the champion 
feared the program may lose momentum if teachers did not have dedicated time to collectively reflect, 
vent and problem solve implementation challenges. While some of the challenges were out of the 
teachers' locus of control, such as lack of technology, these challenges were exacerbated by the fact 
that some teachers were not reviewing the lessons before presenting them to students. 

Lesson 6: Develop a Communication Process 

Consistent communication amongst the implementation team through weekly meetings 
and memos proved effective to identify and respond to implementation challenges in a 
timely manner. Although all schools and districts do not have the luxury to have an 
evaluator and liaison correspond each week, they can develop a flow chart process for 
how they plan to communicate throughout the implementation. 

Lesson 7: Adapt the Program to Match Your Technology and Teacher Preferences 

At the beginning of the partnership, CCMMS teachers and administrators described how 
lack of technology was a significant barrier to program implementation. The program 
developers, magnet coordinator and teachers worked collaboratively to respond to this 

challenge by developing a series of low and no technology lesson options in which the teacher could 
facilitate learning differences dialogues and activities. Thus, it is advisable that future sites consider 
adapting program activities to match the quality and quantity of technology available to them. 
CCMMS administrators also underscored the importance of teacher preferences. Even though other 
sites may have access to technology, their teachers may prefer low or no technology options. 
Including teachers as an active thought partner can help sites make more informed decisions about 
how to adapt the program to fit their context. 



 

   
              

     
       

 
       

 

  
          

 
              

   
 

 

About the Friday Institute 
The Friday Institute for Educational Innovation brings together researchers, practitioners and policymakers to lead 
the transition to next-generation education systems that will prepare students for success in the digital-age world. It 
conducts research, develops educational resources, provides professional development programs for educators, 
advocates to improve teaching and learning, and helps inform policymaking. The Friday Institute is a part of the NC 
State College of Education. Visit fi.ncsu.edu to learn more. 
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